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Abstract 
The present study is an approach meant to encourage the teacher to organize and to participate with the students in reflective 
activities and also to organize his own reflections regarding what he is planning to do and what he has accomplished through that 
activity. In this sense, we emphasize the problems which are being raised by doing the above, and also the practical measures 
which can be taken so as to reach a certain result. Our paper’s contribution will be to help the students to stimulate them to learn 
efficiently and actively. 
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1. Introduction 
A teacher must teach his/her students to become aware of what they are learning, of their own cognitive features 
and strengths so as to make the learning process an efficient one. There are many strategies and examples of a good 
practice meant to contribute towards reaching this goal, but we do wonder in what degree are these really 
understood. Or are these simply techniques useful on a short term for a better learning and for greater results, but 
which prove to be inefficient if they are being used in new learning contexts? In what degree is the learning process 
a durable one, if it is not the result of the will of the one that acquires it? It is a known fact that the learning process 
is an efficient one if it represents the product of a deliberate and well understood action coming from the learner 
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side. But what is the best procedure to reach this? Besides the rich literature in this field, some books concerning the 
methodological and the theoretical aspects, there are some new preoccupations which approach learning from the 
metacognitive perspective (Miclea, 1999).  
This is the direction that we are following also by considering that the (self)caused reflection helps to improve 
learning (Moon, 1997). But to apply it correctly to students, it is crucial that the future teachers be prepared in this 
regard. When students learn how to constructively reflect on their own experience, this will help them teach their 
future pupils to do the same. Moreover, we find useful that this reflection be a reference also for the emotional 
register of the one gaining a learning experience, because, in general, feelings become a stimulator or inhibitor for 
the learning activity (Mark, 2007). Therefore, we emphasize the understanding and setting of the learning 
experience by means of the personal reflection which combines the cognitive with the emotional field.  
The existent literature gives a great importance to the problem of reflectivity in education, but in reality, this is 
not happening  (Nagata, 2006). 
2. Premise, objectives 
Our approach starts from the premise that a good understanding of the emotions associated with the school 
learning process helps the learning process and stimulates the cognitive processes involved in learning. But, since 
talking about one’s personal feelings is quite hard and it is considered as an intimacy issue, a “delicate” problem, 
these reflections of an emotional-volitional nature must be combined with those of a scientific nature, with the 
cognitive acquisitions and with the learning skills obtained. Also, the choice of the reflection techniques cannot be 
done randomly because they need a timely training for both pupils and students, and they need also diversification, 
and a “neutral” attitude from the part of the teacher, without being an indifferent one. In this sense, we have initiated 
a series of actions meant to observe the changes happening in the students’ training for the didactic career for the 
pre-school and school environment, after applying during the seminar activities and the didactic practice of some 
(self)reflection techniques.  
These actions resulted in having to answer to questionnaires and in some other research methods such as: the 
systemic observation, the analysis of the individual products of their learning activities, the conversation.  
These observations were linked to the particular situation of each person that was the object of our analysis, so as 
to pinpoint the main causes which have influenced them, and also the possible solutions to improve the situation 
registered. We mention that this approach is part of a larger research we have started since last year and which has 
not  closed  yet,  on  a  sample  of  50  IIIrd year old students which take part in the programme called “Teacher in the 
Primary and Pre-school Learning System”. Even if our action does not represent a thorough research, and even if it 
is not a representative one, we are still hoping that it constitutes a good argument for supporting our above 
mentioned perspective. 
Our objectives were focusing upon the following aspects:  
x In what degree are the students willing to have reflections of an emotional nature? 
x Which are the optimal strategies to stimulate personal reflection? 
x What was the improvement brought to the learning experience by those who have applied methods and 
techniques of personal reflection? 
We hope that our proposal may contribute to the development of teaching practice. 
3. Observations and discussions 
For a better presentation of the perceptions of those 50 interviewed, we will correlate the information given with 
its interpretation, which, we hope, will improve their utility for those that are interested in becoming teachers. 
The results obtained during one year can be grouped in the following table which contains even the possible 
explanations attributed to these observations. The students’ attitude towards what we were following can be 
included, even though it seems a little bit farfetched, either in an optimistic perspective or a reserved one:  
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Table 1 Students’ attitude 
The students’ 
attitude Description of the results Possible explanations 
 Preferences for learning 
strategies 
Optimistic 
perspective 
About 68% have offered a favorable 
answer to our solicitation, have conformed 
to our demands and have generated 
reflections, considering them an useful 
exercise for structuring, arranging and 
interiorizing the experiences gained, and 
also the feelings corresponding to them. 
Of course, the quality of their reflections 
was not constant, and there were some 
vague or weakly argumented answers; 
These persons were easily getting 
involved in the learning activities by 
means of cooperation, they were 
interested to work in teams and they 
often had initiatives in finding and 
resolving different problems; 
The cause: the involvement in group 
exercises, the application of some 
responsible learning methods, getting 
them accustomed to verbalizing their 
experiences, especially those that 
were reflecting the emotional side, 
such as: I did not think at…; I felt that 
….; I was sure that…; I feel that…, 
etc. 
Their preference for strategies 
that value the personal 
experiences which help to plan 
the personal interventions, to 
organize one’s own activities 
meant to optimize learning and 
to improve the gained 
experiences. 
Reserved perspective 
Approximately 32% have proven to be 
reluctant to our solicitation as it follows:  
- 8% thought that personal reflections must 
not become public, therefore they could not 
speak about their emotional experiences. 
Still, they have answered to our demands, 
with the wish of not verbalizing them, but 
to receive grades for them;  
-4% have answered automatically to our 
demands, without offering any details and 
sometimes by repeating them using the 
same expressions;  
- 20% have proven to be more interested in 
the scientific aspect of the way in which 
the reflections had to be formulated, and 
they hid behind phrases taken from the 
literature dedicated to this topic or by 
replacing them with their cognitive 
experiences. 
We have noticed that these persons 
were already engaged in the 
learning/teaching system, and they 
have appealed to the lack of time they 
had to fulfill the given tasks.  
Thus, they were lacking individual 
initiatives, they seemed to be 
interested only in the school results, 
thinking that when they will have the 
possibility, they will use, in their 
didactic activity, these types of 
exercises on their own pupils, 
because they thought that it is not so 
hard to think critically and to have 
personal reflections. 
They were interested in 
organizing the learning process 
through simple exercises, 
without any correlation with the 
personal experience, without 
one’s own arguments and 
without developing opinions. 
Starting from these observations, we will recall some of the strategies (Strampel, 2007) for accomplishing 
personal reflections which have managed to reach the expected results. Next, we present four ways ways of 
organizing of students' reflective activity. 
x Mental schemes which are part of the graphic organizers category. They help to establish connections or relations 
between the experiences gained upon which they have reflected in an organized manner by means of 
comparisons, analyses and interpretations. Among these, the awareness and the organization of the cognitive and 
affective-volitional experiences respect a certain pattern indicated by the teacher or established together with the 
students and which results in different schemes, more or less developed. The main condition is that these be 
explanatory and representative for the goal set. 
x Reflective exercises, suggested mainly by the teacher and which can be found under the form of Applications 
sheets. They can be solved at the end of a learning unit or of some important scientific subjects. These exercises 
have more the aspect of some applicative techniques to practice one’s skills and abilities, or to interiorize 
knowledge. But they must allow, and even to determine a link with the personal experience, especially that from 
the emotional plan.        
x The journal (with variance such as: Journal pages, My thoughts, My page, The Page of My Feelings, "the 
logbook", "the double entrance journal", the essay of five minutes etc). In this journal the students have passed 
pedagogical experiences, feelings, opinions, knowledge and skills obtained in the schools of application. The 
reflexive journal has become a dialogue of student carried with himself in learning about their own mental 
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processes. By gaining the ability “to look back” upon what they have done or experienced, the students can repair 
or develop their abilities according to their own interests and potential. 
x Comments on blogs, on forums, etc. Through them it is facilitated the realization of certain learning activities by 
which the students carry out operations that aim at the information, undertaking, processing and posting the 
worked materials or the found information, for a larger “public”, the organization and the management of the 
information, the design and the presentation some contents, making an evaluation and an auto-evaluation, all the 
products of the students’ activities being archived and open to comments, measurement and appreciation by their 
colleagues or by other “visitors” as a portfolio (Dobrica, 2006). Being a space for reflection and personal 
expression (as personal diary, class/team/working team diary or reflection diary) when, among other learning 
tasks, they are encouraged: to register thoughts, feelings (1); to communicate opinions, experiences, personal 
impressions regarding the developed activity, their own activity and that of the colleagues (2); to formulate 
requirements regarding the clarification of notions, solving some contradictions (3); to offer supplementary 
information, solutions for improving the results (4), etc. (Gutu, 2007) Because they need time, this kind of 
activities must be “negotiated” with the students, being mainly developed out of the school’s schedule, following 
some clearly established rules.  Also, there is the possibility that in a certain sequence of a lesson, developed in 
the informatics laboratory, to pay attention to the previous prepared materials, presented by the students with the 
help of the programs and that of the online spaces for storage and communication (MediaWiki, PBWiki, 
MoinMoin, Wikispaces, SeedWiki, TWiki, ZWiki, OpenWiki, SocialText, TiddlyWiki etc). The Internet 
accessed with the help of modern and ultra- modern technologies, allows the creation of a space for reflection and 
for personal expression (for personal annotation similar to a weblog, ePortofolios, on-line diary etc.). 
From the perspective of these competences, we find useful the types of activities which encourage the students’ 
thinking over the cognitive, practical or emotional experiences that they want to reach or have reached. Useful are 
also the exercises to describe thoughts, emotions and behaviors associated with stress (nervous tension, intense 
emotional tension).  
Their reflections can be achieved at a simple or complicated level (Zeichner & Liston, 1996). The simple 
reflexivity is based on the “reactions” (verbal ones, gestures) provoqued by certain lived experiences without a good 
analysis of “the data”. The elaborate reflexivity, in the sense that reflection is the result of some more complex 
psychological operations by means of which “the data” have been analized from the perspective of the way in which 
one relates to others and the way in which one personal experience is compared to another or to the experiences of 
others, to one’s own opinions or principles, to the present known theories. Both structures must complement one 
another and must have a prospective purpose which should establish in what degree the reflections (the experiences) 
answer to the need of building up and of developing the personality of the student (the educable) (Peretti, 1996; 
Joita, 2006). 
No matter the level and the form of manifestation, the reflective activity is anchored in the sphere of subjectivity, 
of what is personal, a fact that makes more difficult the intention to train thinking. If the student’s thoughts over the 
teaching practice activity in which he is directly involved cannot be subject for the critical examination, which 
means that they cannot be judged and therefore accepted or rejected according to their truthful value, then they 
cannot be made public. 
Thus, reflection must lean more towards ration than towards feelings because it must lean towards finding 
solutions and towards thinking the aspects that should later assure the success. 
The reflexivity presupposes not only thinking upon what has happened or what should have happened (thus 
making  a  critical  analysis  upon  it),  but  it  must  be  complemented  by  the  action  taking  (by  means  of  making  a  
decision and of applying it). 
4. Conclusions 
In our paper we are not interested to present the research conducted, but our intention is to explain the situations 
in which they registered. Therefore, we not present to processing the dates and I have not shown in detail how to did 
this research. These issues will be the subject of a next larger work. We believe that this approach is a good starting 
point for the development of the chosen theme. 
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The information presented supports the conviction that, by inducing and ordering one’s personal reflections, one 
can reach a better, more responsible and conscious learning. Therefore, among the learning techniques there should 
always be those which develop the reflective activity of pupils/ students.  
     The centralization of data collected have demonstrated that the students were interested to expressing feelings 
concerning to teaching in general, and to expressing how to do controlling the knowledge obtained (by analysis of 
similar notions, the shortcomings registered and their causes). 
     Our proposal may positively contribute to the configuration of some educational strategies centered on the 
development of the (self) reflexive competences to the students.  
    Therefore, our conclusions are at the same time useful suggestions (we hope) for those involved in the teaching 
practice. Hopefully, the good examples offered will be easily adapted and used during any didactic activity. Also, 
these will determine the teacher to give greater importance to reflection as a learning means, a way to consolidate it 
and to stimulate the interest for learning. At the same time, the teacher will improve his classroom activities by 
gathering information and by interpreting them in due time so as to promptly intervene in guiding his activity. The 
study comes up even with means in which the reflections can be organized and assigned.   
We consider that, for improving one’s own learning, one notes in diary the experiences, the feelings, the opinions 
and the thoughts resulted from some critical thinking over the different activities done. To improve the method, it is 
recommended to encourage the student to fill in the diary regularly and with a sense of responsibility because out of 
it, he will learn about his mental processes and his affective-volitional feelings. 
The students must understand that building up reflexivity competences is a difficult process which needs time, 
perseverance and a lot of attention. Reflecting upon what one has done or on what one could have done increases the 
trust  in  one’s  own  strenghts  and  it  increases  the  desire  to  go  on  with  getting  to  know  and  to  build  up  one’s  
personality, a thing which develops the intrinsic motivation. 
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